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School Name School BEDS Code District
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applicable
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Hempstead High School 280201030007 Hempstead
Union Free
School District

John
Hopkins
University

Check which plan below applies:

SIG Cohort if applicable (4, 5, 6, or 7?):
Cohort: 6
Model: SIG 6

SCEP

Superintendent/EPO School Principal
�ĚĚŝƟŽŶĂů��ŝƐƚƌŝĐƚ�Staff working 
on Program Oversight

Grade
�ŽŶĮ ŐƵƌĂƟŽŶ

High School
' ƌĂĚƵĂƟŽŶ�ZĂƚĞ�
(If applicable,
please provide
the most recent
ŐƌĂĚƵĂƟŽŶ�ƌĂƚĞ�
data available.):

% ELL % SWD
Total
Enrollment

Regina Armstrong͕ ��ĐƟŶŐ�
Superintendent of
Schools

Stephen Strachan Ms. Reina Jovin, School
/ŵƉůĞŵĞŶƚĂƟŽŶ�D ĂŶĂŐĞƌ

9th grade –
12th grade

43 9 2415

Appointment Date:
January 18, 2018

�ǆĞĐƵƟǀ Ğ�̂ ƵŵŵĂƌǇ
Please provide a plain-language summary of this ƋƵĂƌƚĞƌ�ŝŶ�ƚĞƌŵƐ�ŽĨ�ŝŵƉůĞŵĞŶƟŶŐ�ŬĞǇ�ƐƚƌĂƚĞŐŝĞƐ͕ �ĞŶŐĂŐŝŶŐ�ƚŚĞ�ĐŽŵŵƵŶŝƚǇ͕�ĞŶĂĐƟŶŐ�Receivership, and assessing Level 1 and Level 2
ŝŶĚŝĐĂƚŽƌ�ĚĂƚĂ͘ ��dŚĞ�ƐƵŵŵĂƌǇ�ƐŚŽƵůĚ�ďĞ�ǁ ƌŝƩ ĞŶ�ŝŶ�ƚĞƌŵƐ�ĞĂƐŝůǇ�ƵŶĚĞƌstood by the community-at-large. Please avoid terms and acronyms that are unfamiliar to the public, and limit the
summary to no more than 500 words.

The district ŚĂƐ�ĞǆƉĞƌŝĞŶĐĞĚ�Ă�ƚĞŵƉŽƌĂƌǇ�ĐŚĂŶŐĞ�ŝŶ�ůĞĂĚĞƌƐŚŝƉ�ƐŝŶĐĞ�ƚŚĞ�ďĞŐŝŶŶŝŶŐ�ŽĨ�ƚŚĞ�ϮϬϭϳ �ƐĐŚŽŽů�ǇĞĂƌ͘��/ŶƚĞƌŝŵ��ĐƟŶŐ�̂ ƵƉĞƌŝŶtendent Armstrong is in the process of working with the
ƐĐŚŽŽů�ůĞĂĚĞƌƐ�ƚŽ�ĞŶƐƵƌĞ�ƚŚĂƚ�ƚŚĞ�ƉůĂŶŶĞĚ�ǁ ŽƌŬ�ĨŽƌ�ŝŵƉƌŽǀ ĞĚ�ĂĐĂĚĞŵŝĐ�ĂĐŚŝĞǀ ĞŵĞŶƚ�ŝƐ�ĐŽŶƟŶƵĞĚ�ŝŶ�ƚŚĞ�ƐĐŚŽŽů͘��Thus far, Superintendent Armstrong has re-instated Principal Strachan,
who was the previouƐ�ƐĐŚŽŽů�ůĞĂĚĞƌ�ĂŶĚ�ĚĞŵŽŶƐƚƌĂƚĞĚ�ƐƵĐĐĞƐƐ�ǁ ŝƚŚ�ŝŵƉƌŽǀ ŝŶŐ�ƚĞĂĐŚĞƌ�ƉƌĂĐƟĐĞƐ͕ �ƐƚƵĚĞŶƚ�ĂĐŚŝĞǀ ĞŵĞŶƚ͕ �ĂŶĚ�ƐĐŚŽŽů�ƐĂĨĞƚǇ͘��dŚŝƐ�ĐŚĂŶŐĞ�ŚĂƐ�ďĞĞŶ�ĐŽƵƉůĞĚ�ǁ ŝƚŚ�ĂĚĚŝƟŽŶĂů�
ƐĂĨĞƚǇ�ĂŐĞŶƚƐ�ĂŶĚ�Ă�ƉĂƌƚŶĞƌƐŚŝƉ�ǁ ŝƚŚ�ůŽĐĂů�ƉŽůŝĐĞ�ĞŶĨŽƌĐĞŵĞŶƚ�ƚŽ�ĞŶƐƵƌĞ�ƚŚĂƚ�ƚŚĞ�ĞŶƟƌĞ�ƐĐŚŽŽů�ĐŽŵŵƵŶŝƚǇ�ŝƐ�ĂďůĞ�ƚŽ�ĨƵŶĐƟŽŶ�ŝŶ�ŚŝŐŚ�ůĞǀ ĞůƐ�ŽĨ�ƉŚǇƐŝĐĂů�ĂŶĚ�ŝŶƚĞůůĞĐƚƵĂů�ƐĂĨĞƚǇ͘��
^ƵƉĞƌŝŶƚĞŶĚĞŶƚ��ƌŵƐƚƌŽŶŐ�ŚĂƐ�ǁ ŽƌŬĞĚ�ĐůŽƐĞůǇ�ǁ ŝƚŚ�ƚŚĞ��ŝƐƟŶŐƵŝƐŚĞĚ��ĚƵĐĂƚŽƌ�ĂŶĚ�ƐĐŚŽŽů�ĐŽŵŵƵŶŝƚǇ�ƚŽ�ĞŶƐƵƌĞ�ƚŚĂƚ�ƚŚĞ�ƐĐŚŽŽů�ŝƐƉŽƐŝƟŽŶĞĚ�ƚŽ�ĂĐŚŝĞǀ Ğ�ŝƚƐ�ŐŽĂůƐ͘

�Ʃ ĞŶƟŽŶ – This document is intended to be completed by the School Receiver and/or its ĚĞƐŝŐŶĞĞ�ĂŶĚ�ƐƵďŵŝƩ ĞĚ�ĞůĞĐƚƌŽŶŝĐĂůůǇ�ƚŽ�OISR@NYSED.gov. It is a self-ĂƐƐĞƐƐŵĞŶƚ�ŽĨ�ƚŚĞ�ŝŵƉůĞŵĞŶƚĂƟŽŶ�ĂŶĚ�ŽƵƚĐŽŵĞs of key strategies related to Receivership, and as such, should not be considered a formal
Ğǀ ĂůƵĂƟŽŶ�ŽŶ�ƚŚĞ�ƉĂƌƚ�ŽĨ�ƚŚĞ�EĞǁ �zŽƌŬ�̂ ƚĂƚĞ��ĚƵĐĂƟŽŶ��ĞƉĂƌƚŵĞŶƚ͘ ��dŚŝƐ�ĚŽĐƵŵĞŶƚ�ĂůƐŽ�ƐĞƌǀ ĞƐ�ĂƐ�ƚŚĞ�WƌŽŐƌĞƐƐ�ZĞǀ ŝĞǁ �ZĞƉŽƌƚ�Ĩor Receivership schools receiving Persistently Struggling School (PSSG), School Improvement Grant (SIG), and Community School Grant (CSG) funds ͘ ���ĚĚŝƟŽŶĂůůǇ͕�ƚŚŝƐ�
ĚŽĐƵŵĞŶƚ�ƐĞƌǀ ĞƐ�ĂƐ�ƚŚĞ�ƋƵĂƌƚĞƌůǇ�ƌĞƉŽƌƟŶŐ�ŝŶƐƚƌƵŵĞŶƚ�ĨŽƌ�Receivership ƐĐŚŽŽůƐ�ǁ ŝƚŚ�̂ ĐŚŽŽů��ŽŵƉƌĞŚĞŶƐŝǀ Ğ��ĚƵĐĂƟŽŶ�WůĂŶƐ�;^��WͿ͘�The Quarterly Report, in ŝƚƐ�ĞŶƟƌĞƚǇ, must be posted on the district web-site.

.

�ŝƌĞĐƟŽŶƐ for Parts I and II - �ŝƐƚƌŝĐƚ�ĂŶĚ�ƐĐŚŽŽů�ƐƚĂī �ƐŚŽƵůĚ�ƌĞƐƉŽŶĚ�ƚŽ�ƚŚĞ�ƐĞĐƟŽŶƐ�ŽĨ�ƚŚŝƐ�ĚŽĐƵŵĞŶƚ�ďǇ�ďŽƚŚ�ĂŶĂůǇǌŝŶŐ�ĂŶĚ�ƐƵŵŵĂƌŝǌŝŶŐ�ƚŚĞ�ŬĞǇ�ƐƚƌĂƚĞŐŝĞs of the first quarter in light of their 
ƌĞĂůŝǌĞĚ�ůĞǀ Ğů�ŽĨ�ŝŵƉůĞŵĞŶƚĂƟŽŶ�ĂŶĚ�ƚŚĞŝƌ�ŝŵƉĂĐƚ�ŽŶ�ƐƚƵĚĞŶƚ�ůĞĂƌŶŝŶŐ�ŽƵƚĐŽŵĞƐ͘ ��dŚĞ��ŝƐƚƌŝĐƚ�ƐŚŽƵůĚ�ĞŶƐƵƌĞ�ƚŚĞ�ŬĞǇ�ƐƚƌĂƚĞŐŝĞƐ�ĂĚĚƌĞƐƐ�ƚŚĞ�ŶĞĞĚƐ�ŽĨ�Ăůů�ůĞĂƌŶĞƌƐ͕ �ƉĂƌƟĐƵůĂƌůǇ�ƚŚĞ�ŶĞĞĚƐ�ŽĨ�ƐƵďŐƌŽƵƉƐ�
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ŽĨ�ƐƚƵĚĞŶƚƐ�ĂŶĚ�ƚŚŽƐĞ�Ăƚ�ƌŝƐŬ�ĨŽƌ�ŶŽƚ�ŵĞĞƟng the challenging State academic standards.  District and school staff should consider the impact of proposed key strategies on student learning, as well 
as the long-ƚĞƌŵ�ƐƵƐƚĂŝŶĂďŝůŝƚǇ�ĂŶĚ�ĐŽŶŶĞĐƟǀ ŝƚǇ�of those key strategies ƚŽ�ĚŝĂŐŶŽƐƟĐ�ƌĞǀ ŝĞǁ �ĨĞĞĚďĂĐk.

Part I – Demonstrable Improvement Indicators (Level 1)

/ĚĞŶƟĨǇ�/ŶĚŝĐĂƚŽƌ�
# and Name

Baseline 2017-18
Progress
Target

Status
(R/Y/G)

Based on the current
ŝŵƉůĞŵĞŶƚĂƟŽŶ� ƐƚĂƚƵƐ͕ �
does the school expect to
meet the 2017-18 progress
target for this indicator? For
each Level 1 indicator,
please answer yes or no
below.

What are the SCEP/SIG goals and or key
strategies that have supported progress
ŵĂĚĞ� ŝŶ� ŵĞĞƟŶŐ� ƚŚŝƐ� ŝŶĚŝĐĂƚŽƌ͍ �
Describe adjustments made to key
strategies since the approval of the 17-
1ϴ�ĐŽŶƟŶƵĂƟŽŶ�ƉůĂŶ ĂŶĚ�Ă�ƌĂƟŽŶĂůĞ�ĂƐ�
to why these adjustments were made.

>ŝƐƚ�ƚŚĞ�ĨŽƌŵĂƟǀ Ğ�ĚĂƚĂ�ƉŽŝŶƚƐ�ďĞŝŶŐ�
used to assess progress towards
ŵĞĞƟŶŐ�ƚŚĞ�ƚĂƌŐĞƚ�ĨŽƌ�ƚŚŝƐ�ŝŶĚŝĐĂƚŽƌ͍ �

Based upon those ĨŽƌŵĂƟǀ Ğ� ĚĂƚĂ�
points͕ � ƉƌŽǀ ŝĚĞ� ƋƵĂŶƟƚĂƟǀ Ğ� ĂŶĚͬ Žƌ�
ƋƵĂůŝƚĂƟǀ Ğ� ƐƚĂƚĞŵĞŶƚ;ƐͿ� ƚŚĂƚ�
ĚĞŵŽŶƐƚƌĂƚĞ�ŝŵƉĂĐƚ�ƚŽǁ ĂƌĚƐ�ŵĞĞƟŶŐ�
the target.

School Safety

19 15 Red No

As reported in the first quarterly 
report, the following adjusted plans
are:

The school hired two ĂĚĚŝƟŽŶĂů�ĚĞĂŶƐ͘ �
Each dean. The school also created an
In-School Suspension. DĞƚĞŶƟŽŶ
occurs four days per week (Tuesdays,
Wednesday, Thursdays, and
^ĂƚƵƌĚĂǇƐͿ͘��ĞƚĞŶƟŽŶƐ�are assigned for
ŝŶĨƌĂĐƟŽŶƐ�ƐƵĐŚ�ĂƐ�ƐĐŚŽŽů�ĚƌĞƐƐ�ĐŽĚĞ�
ǀ ŝŽůĂƟŽŶƐ͕ �ĐƵƫ ŶŐ�ĐůĂƐƐĞs, and
ŝŶƐƵďŽƌĚŝŶĂƟŽŶ͘ �Finally, students who
are suspended from day school are
ƌĞƋƵŝƌĞĚ�ƚŽ�ĂƩ ĞŶĚ�ƚǁ Ž�ŚŽƵƌƐ�ŽĨ�
ŝŶƐƚƌƵĐƟŽŶ�ŝŶ�ƚŚĞ�ĂŌĞƌŶŽŽŶ͕ �ĨƌŽŵ 2:30
pm – 4:30 pm or from 4 pm – 6

pm. �Ŷ�ĂůƚĞƌŶĂƟǀ Ğ�ƐĐŚŽŽů�ŝƐ�ďĞŝŶŐ�

created to be housed at 100 Main
Street and the school will be
ŝŵƉůĞŵĞŶƟŶŐ�Ănd incident

The school leaders and staff will use:  

 The Suspension data;

 The Incident reports; and

 The Office discipline referrals 

According to the suspension data the
school has already exceeded to the
suspension target. The
ƐƵƉĞƌŝŶƚĞŶĚĞŶƚ�ŝƐ�ƌĞƋƵĞƐƟŶŐ�
ĂĚĚŝƟŽŶĂů�safety agents and will be
ŵĞĞƟŶŐ�ǁ ŝƚŚ�ƚŚĞ�ůŽĐĂů�ƉŽůŝĐĞ�
ĂƵƚŚŽƌŝƟĞƐ�ƚŽ�ƐĞĐƵƌĞ�ŝŶĐƌĞĂƐĞĚ�ƉŽůŝĐĞ�
presence at the school.
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management program to increase
accessibility for staff members. 

Update for second quarterly report,
the in-ŚŽƵƐĞ�ĚĞƚĞŶƟŽŶ�ƌŽŽŵ�ŚĂƐ�ďĞĞŶ�
converted back to a classroom for
ƌĞŐƵůĂƌ�ŝŶƐƚƌƵĐƟŽŶ͘ �One addŝƟŽŶĂů�
dean of students has been hired. All 3
Deans are untenured.

2015 Total
Cohort Passing
Math Regents

25% 31% Green Yes

As reported in the first quarterly 
report, the following adjusted plans
are:

The school has increased the number
ŽĨ�ĂĚǀ ĂŶĐĞĚ�ŵĂƚŚĞŵĂƟĐƐ�ĐŽƵƌƐĞƐ�ĨƌŽŵ�
three to six. This change was based on
the number of students who
ƐƵĐĐĞƐƐĨƵůůǇ�ƉĂƐƐĞĚ�ƚŚĞ�D ĂƚŚĞŵĂƟĐ�
Regents in middle school and students
who are on track for taking advanced
mathemĂƟĐ�ĐŽƵƌƐĞƐ�ĐƵƌƌĞŶƚůǇ�ŝŶ�ƚŚĞ�
school.

The school leaders and staff will use: 

 dŚĞ��ŝĂŐŶŽƐƟĐ�dĞƐƚƐ͗ �ZĞŐĞŶƚƐ�
ĞǆĂŵŝŶĂƟŽŶ�;ŵƵůƟƉůĞ�ĐŚŽŝĐĞ�
only) for all students;

 The Unit tests (administered
monthly and aligned to
modules);

 The Mock Regents results
based on a December and
:ĂŶƵĂƌǇ�ĂĚŵŝŶŝƐƚƌĂƟŽŶ�ŽĨ�ƚŚĞ�
test; and

 The Regents administered in
January 2018.

Thus far, 268 from the 2015 cohort
ƉĂƐƐĞĚ�Ă�ŵĂƚŚĞŵĂƟĐƐ�ZĞŐĞŶƚƐ͘ �dŚŝƐ�
represents 45% of the cohort, which
currently exceeds the progress
indicator. /Ŷ�ĂĚĚŝƟon, 132 of 182
students are currently passing a
ŵĂƚŚĞŵĂƟĐƐ�ĐŽƵƌƐĞ͘�Therefore, the
ƐĐŚŽŽů�ǁ ŝůů�ĐŽŶƟŶƵĞ�ƚŽ�ĞŶĐŽƵƌĂŐĞ�
ƐƚƵĚĞŶƚƐ�ƚŽ�ĞŶƌŽůů�ĂŶĚ�ƚĂŬĞ�ĂĚĚŝƟŽŶĂů�
ŵĂƚŚĞŵĂƟĐ�ĐŽƵƌƐĞƐ�ƐŽ�ƚŚĂƚ�ƚŚĞ�
number of students who possess this
ĐƌĞĚĞŶƟĂů�ĐŽŶƟŶƵĞƐ�ƚŽ�ŐƌŽǁ ͘

Total Cohort 4-
year grad rate all
students

44% 50% Green Yes

As reported in the first quarterly 
report, the following adjusted plans
are:

In each of the Professional Learning
�ŽŵŵƵŶŝƟĞƐ�;W>�ƐͿ͕�ƚŚĞ�ƐĐŚŽŽů�ůĞĂĚĞƌƐ�
and staff worked ƚŽ�ĚĞǀ ĞůŽƉ�ĂŶ�ĂĐƟŽŶ�
plan to closely monitor students’
ĂĐƋƵŝƐŝƟŽŶ�ŽĨ�ĐƌĞĚŝƚƐ�ďǇ�ĞǆĂŵŝŶŝŶŐ�
mid-ƚĞƌŵ�ŐƌĂĚĞƐ͕ �ĞǆĂŵŝŶĂƟŽŶ�ƐĐŽƌĞƐ,
and progress reports.

The school leaders and staff have 
iĚĞŶƟĮ ed the number of students who
ĂƌĞ�ŽŶ�ƚƌĂĐŬ�ĨŽƌ�ŐƌĂĚƵĂƟŶŐ�ǁ ŝƚŚ in 4
ǇĞĂƌƐ�ďĂƐĞĚ�ŽŶ�ĂƩ ĂŝŶĞĚ�ĐƌĞĚŝƚƐ�ĂƐ�ŽĨ�
January 2018.

Of the 2014 cohort, 274 out of 491
(56%) are projected to graduate. This
data already exceeds the progress
indicators. The school is currently
monitoring the 2015 and 2016 cohorts
to ensure they are on track to
ŝŵƉƌŽǀ Ğ�ƚŚĞ�ƐĐŚŽŽů͛Ɛ�ŐƌĂĚƵĂƟŽŶ�ƌĂƚĞ͘��
The current data shows:

 The 2015 cohort, which
currently has 396 of 591
(67%) students who have 8
or more credits; and

 The 2016 cohort, which
currently has 366 of 588
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(62%) students who have 4
or more credits.

Total Cohort 4-
year grad rate
with adv.
ĚĞƐŝŐŶĂƟŽŶ�– all
students

6% 9% Green Yes

dŚĞ�ĐŽŶƟŶƵĂƟŽŶ�ƉůĂŶ�ƚŽ�ĂĚĚƌĞƐƐ�ƚŚŝƐ�
ƐĞĐƟŽŶ�ŝƐ�ƚŽ�ŐĞƚ�ƐƚƵĚĞŶƚƐ�ƚŽ�ŚĂǀ Ğ�
ŝŶĐƌĞĂƐĞĚ�ŽƉƉŽƌƚƵŶŝƟĞƐ�ƚŽ�ƉĂƌƟĐŝƉĂƚĞ�
in course work that will lead to passing
ĂĚĚŝƟŽŶĂů�ZĞŐĞŶƚƐ�ůĞĂĚŝŶŐ�ƚŽ�ĂŶ�
Advanced Diploma. We will help
students achieve this goal by offering 
ĂĚĚŝƟŽŶĂů�ŝŶƐƚƌƵĐƟŽŶĂů�ƟŵĞ�ƚŚƌŽƵŐŚ�
our Saturday Academy and Tiger
Academy (i.e., Night School). We will
also offer Mock Regents exams in 
Algebra, Geometry, and Algebra 2 in
order to help student earn a Regents
Diploma with Advanced �ĞƐŝŐŶĂƟŽŶ͘
These classes will be possible by
providing teachers who lead these
classes targeted professional
development in curriculum
ĚĞǀ ĞůŽƉŵĞŶƚ͕ �ŝŶƐƚƌƵĐƟŽŶĂů�
approaches, and analyzing data from
assessments.

The school leaders and staff will use: 

 The number of advanced
courses available to students
in all Regents-based subjects;
and

 Collect teacher
ƌĞĐŽŵŵĞŶĚĂƟŽŶƐ�ƚŽ�ŝĚĞŶƟĨǇ�
students who are not
registered for advanced
placement courses, but could
do well in said courses.

The current number of students on
track for earning an advanced Regents
ĚĞƐŝŐŶĂƟŽŶ�ŝƐ�ϵϬ�ŽƵƚ�ŽĨ�ϰϵϭ�;ϭϴй Ϳ�
from the 2014 cohort. Therefore, the
school has already exceeded the
ĞǆƉĞĐƚĂƟŽŶ�ĨŽƌ�ƚŚŝƐ�ƉƌŽŐƌĞƐƐ�
ŝŶĚŝĐĂƚŽƌ͘��/Ŷ�ĂĚĚŝƟŽŶ͕ �a total of 2,107
students are registered in advanced
courses. These students represent
925 from the 2016 cohort and 1182
from the 17 cohort. This data
demonstrate that the school will
ĐŽŶƟŶƵĞ�ƚŽ�ŝŶĐƌĞĂƐĞ�ƚŚĞ�ŶƵŵďĞƌ�ŽĨ�
students eligible to graduate with
advanced Regents diplomas.

Cohort 5-Year
Grad Rate - All
Students, 2017-
18: 2013 Total
Cohort 5-Year
Grad Rate - All
Students

50% 56% Green Yes

The teachers and support staff are 
working together to ensure that all
students remaining from the 2013
cohort have targeted plans that ensure
ƐƵĐĐĞƐƐĨƵů�ĐŽŵƉůĞƟŽŶ�ŽĨ�ĞĂƌŶŝŶŐ�ƚŚĞŝƌ�
ŐƌĂĚƵĂƟŽŶ�ĐƌĞĚĞŶƟĂůƐ͘ �dŚe ĂĐƟŽŶ�ƉůĂŶ�
includes an academic roadmap for
ĂƩ ĂŝŶŝŶŐ�ŶĞĐĞƐƐĂƌǇ�ĐƌĞĚŝƚƐ�ĂŶĚ�
Regents pass scores; along with a
ƚĂƌŐĞƚĞĚ�ƐŽĐŝĂů�ĂŶĚ�ĞŵŽƟŽŶĂů�ƉůĂŶ�ŽĨ�
support that addresses students’
needs.

The school leaders and staff will use: 

 The number of students who
are not on track for
ŐƌĂĚƵĂƟŶŐ�ǁ ŝƚŚŝŶ�ϰ�ǇĞĂƌƐ�in
the future cohort;

 dŚĞ�ĂƩ ĞŶĚĂŶĐĞ�ĚĂta of the
subset of students not on
ƚƌĂĐŬ�ĨŽƌ�ŐƌĂĚƵĂƟŶŐ�ǁ ŝƚŚŝŶ�ϰ�
years in the future cohorts;
and

 The suspension and referral
data aligned to all students
ŶŽƚ�ŽŶ�ƚƌĂĐŬ�ĨŽƌ�ŐƌĂĚƵĂƟŶŐ�

The current number of students who
are on track to graduate from within
the 5-ǇĞĂƌ�ŐƌĂĚƵĂƟŽŶ�ƌĂƚĞare 129
students.
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within 4 years in future
cohorts.

Priority School
makes yearly
progress

N/A
Make

Progress

The school is ĐŽŶƟŶƵing to work
towards making annual yearly progress
by addressing the student achievement
targets in all areas.

The school leaders and staff will use: 

 The targets in all data points
aligned to AYP; and

Interim data points associated with
ŐƌĂĚƵĂƟŽŶ�ƌĂƚĞƐ͕ �Regents
performance, and other areas aligned
to AYP.

dŚĞ�ƐĐŚŽŽů�ŝƐ�ĐŽŶƟŶƵŝŶŐ�ƚŽ�ĞǆĂŵŝŶĞ�Ăůů�
academic achievements across all
core subjects to determine the
school’s ability to meet this target.
The school and district leaders believe
that the improved curriculum and
ŝŶƐƚƌƵĐƟŽŶĂů�ƉƌĂĐƟĐĞƐ͕ �ĐŽƵƉůĞĚ�ǁ ŝƚŚ�
focused data analyses will lead to the
school making adequate yearly
progress.

2014 Total
Cohort Passing
ELA Regents
(Score >=65),
2017-18: 2015
Total Cohort
Passing ELA
Regents (Score
>=65)

42.3% 48.3% Green Yes

This is a new indicator for the school as
of the 2016-2017 school year;
ƚŚĞƌĞĨŽƌĞ͕�ƚŚĞƌĞ�ǁ ĂƐ�ŶŽƚ�Ă�ƐĞĐƟŽŶ�ŝŶ�
ƚŚĞ�ĐŽŶƟŶƵĂƟŽŶ�ƉůĂŶ�ĨŽƌ�ƚŚŝƐ�ĂƌĞĂ͘

A School Literacy Team is forming to
ƐƵƉƉŽƌƟŶŐ�ƚŚĞ�ďƵŝůĚŝŶŐ�ŽĨ�ƐƚƵĚĞŶƚ�
literacy across all content areas

The school leaders and staff will use: 

 The students’ progress in their
English courses;

 The students’ performance on
�ŝĂŐŶŽƐƟĐ��ŶŐůŝƐŚ�ZĞŐĞŶƚƐ͖

 dŚĞ�ƵŶŝƚ�ĞǆĂŵŝŶĂƟŽŶƐ͖ �ĂŶĚ�

 The mid-term progress
reports.

t Ğ�ĐƵƌƌĞŶƚůǇ�ƐĞƌǀ Ğ�ĂŶ�>�W�ƉŽƉƵůĂƟŽŶ�
of approximately 43%, the NYSESLAT
Performance Level breakdown by
student at HHS is as follows:

9th Grade
53 Entering
46 Emerging
Ϯϰ�dƌĂŶƐŝƟŽŶŝŶŐ
48 Expanding

22 beginning ;ůĂƐƚ�ĚĞƐŝŐŶĂƟŽŶ�
achieved/student has not tested in a
number of years)

Thus far, 227 from the 2014 cohort
passed the English Regents. This
represents 46% of the cohort, which is
currently 2.3%pts away from the
ƉƌŽŐƌĞƐƐ�ƚĂƌŐĞƚ͘ ��/Ŷ�ĂĚĚŝƟŽŶ, 32 out of
56 students from the 2014 cohort are
currently passing English 11, while 93
from the 2015 cohort have passed the
�>��ƌĞŐĞŶƚƐ͘ ���ĚĚŝƟŽŶĂůůǇ͕�ϮϬϯ�ŽƵƚ�ŽĨ�
309 2015 cohort students are
currently passing English 11, which is
ĂŶ�ŝŶĚŝĐĂƟŽŶ�ƚŚĂƚ�ƚŚŽƐĞ�ƐƚƵĚĞŶƚƐ�ǁ ŝůů�
pass the English Regents, since the
teachers of the English department
have closely aligned the curriculum
ĂŶĚ�ŝŶƐƚƌƵĐƟŽŶ�ŽĨ�ƚŚĞ�ĐŽƵƌƐĞ�ƚŽ�ƚŚĞ�
Regents.
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1 intermediate ;ůĂƐƚ�ĚĞƐŝŐŶĂƟŽŶ�
achieved/student has not tested in a
number of years)

1 advanced ;ůĂƐƚ�ĚĞƐŝŐŶĂƟŽŶ�
achieved/student has not tested in a
number of years)

10th Grade
73 entering level
102 emerging level
ϯϴ�ƚƌĂŶƐŝƟŽŶŝŶŐ
45 expanding

24 beginner ;ůĂƐƚ�ĚĞƐŝŐŶĂƟŽŶ�
achieved/student has not tested in a
number of years)

4 intermediate ;ůĂƐƚ�ĚĞƐŝŐŶĂƟŽŶ�
achieved/student has not tested in a
number of years)

5 advanced ;ůĂƐƚ�ĚĞƐŝŐŶĂƟŽŶ�
achieved/student has not tested in a
number of years)

11th Grade
34 entering
85 emerging
ϯϵ�ƚƌĂŶƐŝƟŽŶŝŶŐ
29 expanding

14 beginning ;ůĂƐƚ�ĚĞƐŝŐŶĂƟŽŶ�
achieved/student has not tested in a
number of years)
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7 Intermediate ;ůĂƐƚ�ĚĞƐŝŐŶĂƟŽŶ�
achieved/student has not tested in a
number of years)

7 Advanced (last designaƟŽŶ�
achieved/student has not tested in a
number of years)

12th Grade
18 Entering
55 Emerging
60 TƌĂŶƐŝƟŽŶŝŶŐ
49 Expanding

19 Beginners ;ůĂƐƚ�ĚĞƐŝŐŶĂƟŽŶ�
achieved/student has not tested in a
number of years)

2 Intermediate ;ůĂƐƚ�ĚĞƐŝŐŶĂƟŽŶ�
achieved/student has not tested in a
number of years)

15 Advanced ;ůĂƐƚ�ĚĞƐŝŐŶĂƟŽŶ�
achieved/student has not tested in a
number of years)

Ungraded -14th Grade
1 Entering
3 Emerging
6 TƌĂŶƐŝƟŽŶŝŶŐ
3 Expanding

1 Beginner ;ůĂƐƚ�ĚĞƐŝŐŶĂƟŽŶ�
achieved/student has not tested in a
number of years)
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Green Expected results for this phase of the project are fully met, work is on
ďƵĚŐĞƚ͕ �ĂŶĚ�ƚŚĞ�ƐĐŚŽŽů�ŝƐ�ĨƵůůǇ�ŝŵƉůĞŵĞŶƟŶŐ�ƚŚŝƐ�ƐƚƌĂƚĞŐǇwith impact.

Yellow ^ŽŵĞ�ďĂƌƌŝĞƌƐ�ƚŽ�ŝŵƉůĞŵĞŶƚĂƟŽn / outcomes / spending exist; with
ĂĚĂƉƚĂƟŽŶͬ ĐŽƌƌĞĐƟŽŶ�ƐĐŚŽŽů�ǁ ŝůů�ďĞ�ĂďůĞ�ƚŽ�ĂĐŚŝĞǀ Ğ�ĚĞƐŝƌĞĚ�ƌĞƐƵůƚƐ͘

Red Major barriers to imƉůĞŵĞŶƚĂƟŽŶ�ͬ�ŽƵƚĐŽŵĞƐ�ͬ�ƐƉĞŶĚŝŶŐ�ĞŶĐŽuntered;
results are at-risk of not being realized; major strategy adjustment is
required.

Part II – Demonstrable Improvement Indicators (Level 2)

/ĚĞŶƟĨǇ�
Indicator # and
Name

Baseline 2017-18
Progress
Target

Status
(R/Y/G)

Based on the current
ŝŵƉůĞŵĞŶƚĂƟŽŶ�ƐƚĂƚƵƐ͕ �
does the school expect to
meet the 2017-18 progress
target for this indicator? For
each Level 2 indicator,
please answer yes or no
below.

What are the SCEP/SIG goals and or key
strategies which have supported
progress made in ŵĞĞƟŶŐ�this indicator?
Describe adjustments made to key
strategies since the approval of the 17-18
ĐŽŶƟŶƵĂƟŽŶ�ƉůĂŶ ĂŶĚ�Ă�ƌĂƟŽŶĂůĞ�ĂƐ�ƚŽ�
why these adjustments were made.

List ƚŚĞ�ĨŽƌŵĂƟǀ Ğ�ĚĂƚĂ�ƉŽŝŶƚƐ�
being used to assess progress
towards ŵĞĞƟŶŐ�ƚŚĞtarget for
this indicator?

�ĂƐĞĚ�ƵƉŽŶ�ƚŚŽƐĞ�ĨŽƌŵĂƟǀ Ğ�ĚĂƚĂ�
ƉŽŝŶƚƐ͕ �ƉƌŽǀ ŝĚĞ�ƋƵĂŶƟƚĂƟǀ Ğ�ĂŶĚͬ Žƌ�
ƋƵĂůŝƚĂƟǀ Ğ�ƐƚĂƚĞŵĞŶƚ;ƐͿ�ǁ ŚŝĐŚ�
demonstrate impact towards
ŵĞĞƟŶŐ�ƚŚĞ�ƚĂƌŐĞƚ͘ ��

Curriculum
development
and support

Developing
(Stage 2)

Movement
up one
level on
the HEDI
ƌĂƟŶŐ�
scale

Green Yes

The goals for curriculum development
include providing teachers and
department heads with assistance with
ĐƵƌƌŝĐƵůƵŵ�ƉůĂŶŶŝŶŐ�ĂŶĚ�ŝŶƐƚƌƵĐƟŽŶĂů�
ƉƌĂĐƟĐĞƐ͘ ��/Ŷ�ĂĚĚŝƟŽŶ͕ �ƚŚĞ��E >�ƚĞĂĐŚĞƌƐ�
wilů�ƌĞĐĞŝǀ Ğ�ĂĚĚŝƟŽŶĂů�ƐƵƉƉŽƌƚƐ͕ �ƐŝŶĐĞ�
there is an increase of co-teaching taking
place in the school.

The structure of the /ŶƐƚƌƵĐƟŽŶĂů�
Leadership is as follows: 4 Assistant
Principals; 2 tenured and 2 untenured, 2
of which are Bilingual Spanish. 3 Deans;
all untenured, 1 of which is Bilingual
Spanish ͕ �ϱ�/ŶƐƚƌƵĐƟŽŶĂů��ŽĂĐŚĞƐ͖ �ϭ��>�͕ �ϭ�
Math, 1 Social Studies, 1 Science, 1
/ŶƚĞƌŶĂƟŽŶĂů��ĐĂĚĞŵǇ(Bilingual
Spanish), we are currently seeking an
/ŶƐƚƌƵĐƟŽŶĂů��oach for the Special
�ĚƵĐĂƟŽŶ�ĚĞƉĂƌƚŵĞŶƚ

�Ʃ endance sheets during teacher
ƚĞĂŵ�ŵĞĞƟŶŐƐ͕ �agendas,
adjusted curriculum materials,
ŽďƐĞƌǀ ĂƟŽŶƐ�ŽĨ�ƚĞĂĐŚĞƌ�ƉƌĂĐƟĐĞƐ͕ �
and student work. Teachers are
receiving over 100 days of
ĐƵƌƌŝĐƵůƵŵ�ĂŶĚ�ŝŶƐƚƌƵĐƟŽŶĂů�
supports. Those supports are
provided during face-to-face
coaching sessions, monthly
workshops, and full-ĚĂǇ�ŝŶƐƟƚƵƚĞƐ�
facilitated by various partners.

The results of the professional
development sessions have been
increased teacher inquiry, the
beginning of improved student
engagement, and observable
ŝŵƉƌŽǀ ĞŵĞŶƚ�ŽĨ�ƚĞĂĐŚĞƌ�ƉƌĂĐƟĐĞƐ͘
The teachers also have exhibited an
increased interest in working with
partners to improve ƚŚĞŝƌ�ƉƌĂĐƟĐĞƐ�
and changing their strategies: Build
capacity among school based ELA,
Math, SS, Science, ĂŶĚ�/ŶƐƚƌƵĐƟonal
Coaches to support teachers. Data
�ƌŝǀ ĞŶ�/ŶƐƚƌƵĐƟŽŶ͕ �hƐĞ�ĚĂƚĂ�ƚŽ�
ŝŶĨŽƌŵ�ŝŶƐƚƌƵĐƟŽŶ�/ŶĨƵƐĞ�ůŝƚĞƌĂĐǇ�
across content areas, Revise
curriculum and align it with Common
Core Learning Standards, Provide
professional development on the
Early Warning Indicator System to
ŚĞůƉ�ƚĞĂĐŚĞƌƐ�ŝĚĞŶƟĨǇ�ĂŶĚ�ƌĞƐƉŽŶĚ�ƚŽ�
the individual needs of students.
Embed Technology in the classroom
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ĂŶĚ�ƐŚĂƌĞ�Ğī ĞĐƟǀ Ğ�ƉƌĂĐƟĐĞƐ�ƚŽ�
increase student achievement. 21st
Century Teaching and Learning,
Student Centered Classroom Peer
Inter-ǀ ŝƐŝƚĂƟŽŶ͕ �hƐĞ�ĨŽƌŵĂƟǀ Ğ�
ĂƐƐĞƐƐŵĞŶƚƐ�ĚĂƚĂ�ƚŽ�Ěƌŝǀ Ğ�ŝŶƐƚƌƵĐƟŽŶ�
and target students’ specific needs, 
hƐĞ��ŝī ĞƌĞŶƟĂƟŽŶ�ŽĨ�/ŶƐƚƌƵĐƟŽŶ�ƚŽ�
meet students’ needs, Explore the
concept of rigor in the Common Core
State Standards in the content areas
(science, social studies, math and
�>�Ϳ�ƵƐŝŶŐ�ŵĞĂƐƵƌĞƐ�ŽĨ�ĐŽŐŶŝƟǀ Ğ�ĂŶĚ�
task complexity

2014 Total
cohort with 5
more credits

41% 47%

Green Yes

dŚĞ�ƐĐŚŽŽů͛Ɛ�ĐŽŶƟŶƵĂƟŽŶ�ƉůĂŶ�ŐŽĂůƐ�ƚŚĂƚ�
align to this demonstrable indicator are
to create and maintain a data tracking
ƐǇƐƚĞŵ�ƚŚĂƚ�ŚŝŐŚůŝŐŚƚƐ�ďŽƚŚ�ƋƵĂŶƟƚĂƟǀ Ğ�
ĂŶĚ�ƋƵĂůŝƚĂƟǀ Ğ�ŝŶĨŽƌŵĂƟŽŶ�ĨŽƌ�Ăůů�
students so that the school and district
staff members can appropriately support 
all students.

The school is using a credit
ĂĐĐƵŵƵůĂƟŽŶ�ĂŶĚ�ZĞŐĞŶƚƐ�ƌĞƉŽrt
that highlights the number of
ƐƚƵĚĞŶƚƐ�ŽŶ�ƚƌĂĐŬ�ĨŽƌ�ŐƌĂĚƵĂƟŶŐ�
on-ƟŵĞ͘���ĐĐŽƌĚŝŶŐ�ƚŽ�ĐƵƌƌĞŶƚ�
data, 451 students out of 491
(92%) have accumulated 5
credits. Therefore, the school
has already exceeded the
demonstrable target.

The data chart used to track student
ƉƌŽŐƌĞƐƐ͕ �ĂůƐŽ�ŚĂƐ�ƋƵĂůŝƚĂƟǀ Ğ�
ŝŶĨŽƌŵĂƟŽŶ�ƚŽ�ĂƐƐŝƐƚ�ƐƚƵĚĞŶƚ�ƐƵƉƉŽƌƚ�
and other staff members with 
ƐƵƉƉŽƌƟŶŐ�ƐƚƵĚĞŶƚƐ͘ ��dŚĞ�ƋƵĂůŝƚĂƟǀ Ğ�
ŶŽƚĞƐ�ŚĂǀ Ğ�ŝŶĨŽƌŵĂƟŽŶ�ƚŚĂƚ�
highlights any struggles or special
ĐŽŶƐŝĚĞƌĂƟŽŶs impeding a student’s
success͘ ��dŚĞ�ƵƟůŝǌĂƟŽŶ�ĂŶĚ�ĐůŽƐĞ�
monitoring of the data tool will
ĞŶƐƵƌĞ�ƚŚĂƚ�ƚŚĞ�ƐĐŚŽŽů�ĐŽŶƟŶƵĞƐ�ƚŽ�
stay on track for success in this area.

2015 Total
cohort with 5
more credits

43% 49%

Green Yes

dŚĞ�ƐĐŚŽŽů͛Ɛ�ĐŽŶƟŶƵĂƟŽŶ�ƉůĂŶ�ŐŽĂůƐ�ƚŚĂƚ�
align to this demonstrable indicator are
to create and maintain a data tracking
ƐǇƐƚĞŵ�ƚŚĂƚ�ŚŝŐŚůŝŐŚƚƐ�ďŽƚŚ�ƋƵĂŶƟƚĂƟǀ Ğ�
ĂŶĚ�ƋƵĂůŝƚĂƟǀ Ğ�ŝŶĨŽƌŵĂƟŽŶ�ĨŽƌ�Ăůů�
students so that the school and district
staff members can appropriately support 
all students.

According to current 2015 cohort
data, 480 students out of 591
(81%) have accumulated 5
credits. Therefore, the school
has already exceeded the
demonstrable target.

dŚĞ�ƐĐŚŽŽů�ĂŶĚ�ƐƚĂī �ĂƌĞ�ƵƟůŝǌŝŶŐ�ƚŚĞ�
same data tool for all cohorts,
including the 2015 cohort.  The staff 
ŚĂƐ�ĂŶ�ĂĚĚŝƟŽŶĂů�ĨŽĐƵƐ�ĨŽƌ�ƚŚŝƐ�ŐƌŽƵƉ�
to ensure that as many students as
possible are encouraged and
prepared to enroll in courses that will
lead to an Advanced Regents
Diploma.

2016 Total
cohort with 5
more credits

37% 43%
Green Yes

The school’s ĐŽŶƟŶƵĂƟŽŶ�ƉůĂŶ�ŐŽĂůƐ�ƚŚĂƚ�
align to this demonstrable indicator are
to create and maintain a data tracking

According to current 2016 cohort
data, 283 students out of 588
(48%) have accumulated 5

dŚĞ�ƐĐŚŽŽů�ĂŶĚ�ƐƚĂī �ĂƌĞ�ƵƟůŝǌŝŶŐ�ƚŚĞ�
same data tool for all cohorts,
ŝŶĐůƵĚŝŶŐ�ϮϬϭϲ�ĐŽŚŽƌƚ͘ ���Ǉ�ƵƟůŝǌŝŶŐ�
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ƐǇƐƚĞŵ�ƚŚĂƚ�ŚŝŐŚůŝŐŚƚƐ�ďŽƚŚ�ƋƵĂŶƟƚĂƟǀ Ğ�
ĂŶĚ�ƋƵĂůŝƚĂƟǀ Ğ�ŝŶĨŽƌŵĂƟŽŶ�ĨŽƌ�Ăůů�
students so that the school and district
staff members can appropriately support 
all students.

credits. Therefore, the school
has already exceeded the
demonstrable target.

the tool to take note of the issues
causing this cohort to have
ƐŝŐŶŝĮ ĐĂŶƚůǇ�ůĞƐƐ�ƐƚƵĚĞŶƚƐ�ĂƩ ĂŝŶŝŶŐ�ϱ�
credits in comparison to other
cohorts, the student support staff 
and teachers will collaborate to offer 
intense supports to students to
ƉƌŽĂĐƟǀ ĞůǇ�address their needs. This
ĂĐƟŽŶ�ǁ ŝůů�ĂƐƐŝƐƚ�ƐƚƵĚĞŶƚƐ�ƚŽ�ĐĂƌĞ�ĨŽƌ�
any issues they may be encountering
ĞĂƌůŝĞƌ�ŝŶ�ƚŚĞŝƌ�ƟŵĞ�Ăƚ�ƚŚĞ�ƐĐŚŽŽů͕�
thereby providing increased
ŽƉƉŽƌƚƵŶŝƟĞƐ�ƚŽ�ĂĐĐƵŵƵůĂƚĞ�
ĂĚĚŝƟŽŶĂů�ĐƌĞĚŝƚƐ.

Providing 200
Hours of
Expanded
Learning Time
(ELT)

14-15
NA

200 hours
of ELT

Green Yes

The goals for this area are to simply offer 
quality programs to all students
throughout the school year for at least a
total of 200 hours.

The data used to determine
success for the ELT indicator are
ĂƩ ĞŶĚĂŶĐĞ�ƐŚĞĞƚs, teacher team
ŵĞĞƟŶŐƐ�ƚŽ�ĚŝƐĐƵƐƐ�ƐƚƵĚĞŶƚ�
progress, and student transfer of
improved knowledge to core
subject classes.

Of the ƐƚƵĚĞŶƚƐ�ƉĂƌƟĐŝƉĂƟŶŐ�ŝŶ�ƚŚĞ�
program 220 English language
learners and 83 students with
ĚŝƐĂďŝůŝƟĞƐ. The grade span of the
ƉĂƌƟĐŝƉĂŶƚƐ�ĂƌĞ�;ϮͿ�ϵTH graders, (48)
10th graders, (93) 11th graders, and
(176) 12th graders. Therefore, 319
students, 13% of the overall student
ƉŽƉƵůĂƟŽŶ͕ �ĂƌĞƉĂƌƟĐŝƉĂƟŶg in the
Tiger and Saturday programs.

Green Expected results for this phase of the project are fully met, work is on
ďƵĚŐĞƚ͕ �ĂŶĚ�ƚŚĞ�ƐĐŚŽŽů�ŝƐ�ĨƵůůǇ�ŝŵƉůĞŵĞŶƟŶŐ�ƚŚŝƐ�ƐƚƌĂƚĞŐǇwith impact.

Yellow ^ŽŵĞ�ďĂƌƌŝĞƌƐ�ƚŽ�ŝŵƉůĞŵĞŶƚĂƟŽn / outcomes / spending exist; with
ĂĚĂƉƚĂƟŽŶͬ ĐŽƌƌĞĐƟŽŶ�ƐĐŚŽŽů�ǁ ŝůů�ďĞ�ĂďůĞ�ƚŽ�ĂĐŚŝĞǀ Ğ�ĚĞƐŝƌĞĚ�ƌĞƐƵůƚƐ͘

Red D ĂũŽƌ�ďĂƌƌŝĞƌƐ�ƚŽ�ŝŵƉůĞŵĞŶƚĂƟŽŶ�ͬ�ŽƵƚĐŽŵĞƐ�ͬ�ƐƉĞŶĚŝŶŐ�
encountered; results are at-risk of not being realized; major
strategy adjustment is required.

Part III – Additional Key Strategies – (As applicable)

Key Strategies
 Do not repeat strategies described in Parts I and II.
 If the school has selected the SIG 6 or SIG 7 /ŶŶŽǀ ĂƟŽŶ�&ƌĂŵĞǁ ŽƌŬ�ŵŽĚĞů͕�include an analysis of the evidence of the impact of the required lead partner.
 �ǀ ĞƌǇ�ƐĐŚŽŽů�ŵƵƐƚ�ĚŝƐĐƵƐƐ�ƚŚĞ�ƵƐĞ�ŽĨ�ƚĞĐŚŶŽůŽŐǇ�ŝŶ�ƚŚĞ�ĐůĂƐƐƌŽŽŵ�ƚŽ�ĚĞůŝǀ Ğƌ�ŝŶƐƚƌƵĐƟŽŶ͘

>ŝƐƚ�ƚŚĞ�<ĞǇ�̂ ƚƌĂƚĞŐǇ�ĨƌŽŵ�ǇŽƵƌ�ĂƉƉƌŽǀ ĞĚ�ŝŶƚĞƌǀ ĞŶƟŽŶ�ƉůĂŶ�;^/' or
SCEP)͕ �ǁ ŚŝĐŚ�ŵĂǇ�ĂůƐŽ�ŝŶĐůƵĚĞ�Ŵ '̂ �ĂŶĚͬ Žƌ��^' �ŝŶŝƟĂƟǀ ĞƐ

Status
(R/Y/G)

Analysis/Report Out
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1. hƐĞ�ŽĨ�ƚĞĐŚŶŽůŽŐǇ�ŝŶ�ƚŚĞ�ĐůĂƐƐƌŽŽŵ�ƚŽ�ĚĞůŝǀ Ğƌ�ŝŶƐƚƌƵĐƟŽŶ Green The school has developed a plan to address the technology needs in the school. This plan has been
discussed with the Community Engagement Team and district and school staff members. The school
and district are prepared to purchase the following equipment, services, and programs:

 Update and replace the Wi-Fi, Promethean boards, and instructional desktops;
 Right Reason Technology program for credit recovery;
 Castle Learning;
 Office 365;
 Data link Software;
 Google Suite; and
 Email addresses for students.

The teachers and staff members will receive professional development for all of the new software,
programs, and equipment. In addition, the student emails will be used for students to have
increased communications with their teachers and other staff members. The opportunity to increase
the communications between the staff and students aligns with the overall goals to have students
taking ownership of their own learning.

2. EPO (lead partner) for SIG 6 and SIG 7 ONLY Progress this year (2017-18) continues in many regards, though SLC implementation was unfortunately
suspended. Improvements have marked ninth grade academy implementation, the use of data in school
management, and teacher support and training.

· Ninth-grade academy: Teacher teams meet both to support students with Early Warning Indicators and to
improve academy climate and culture. They have used an attendance bulletin board and a monthly
attendance recognition awards to improve student attendance and are holding report card conferences each
marking period.

· Data use: Behavior data and weekly attendance progress data are now compiled electronically. TDS staff
worked with guidance counselors, attendance officers, the superintendent, and deputy superintendent to
analyze 11th and 12th grade students’ transcripts and ensure they were on track to graduate. Regent’s exam
data from the past three years has been analyzed, and small learning communities used teacher data to
brainstorm solutions with academic departments.
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· Teacher training: Teachers receive professional development in instructional strategies and classroom
management; addressing chronic absenteeism using attendance team protocols and procedures; and using
data protocols and Google classroom. HHS instructional coaches have launched an HHS Instructional Digest to
support their colleagues’ professional development.

3. Intensive and focused work with the Alverta B. Gray

Schultz Middle School

As of 2017, Hempstead High School and the Alverta B. Gray Schultz Middle School have partnered to ensure that the

students have high levels of consistency ŝŶ�ĂĐĂĚĞŵŝĐ�ŝŶƐƚƌƵĐƟŽŶ�ĂŶĚ�ƵƐĞ�ŽĨ�ĐƵƌƌŝĐƵůƵŵ͘ ��dŚŝƐ�ŝƐ�ďĞŝŶŐ�ƐĞĐƵƌĞĚ�ƚŚƌŽƵŐŚ�

shared professional development aligned to pedagogy. Teachers in the middle school are receiving support around

developing currŝĐƵůƵŵ�ŵĂƉƐ�ƚŚĂƚ�ĐĂŶ�ďĞ�ƵƐĞĚ�ĂƐ�ĨŽƵŶĚĂƟŽŶĂů�ƌŽĂĚŵĂƉƐ�ƚŽ�ŚŝŐŚ�ƐĐŚŽŽů�ƐƚĂŶĚĂƌĚƐ�ŝŶ�Ăůů�ĐŽƌĞ�ĐƵƌƌŝĐƵůƵŵ�

areas. The high school leadership is receiving coaching from a Master Principal and School Turnaround Leader. The

impact of this work will provide the diƐƚƌŝĐƚ�ĂŶĚ�ƐĐŚŽŽůƐ�ǁ ŝƚŚ�ĐŽŵƉƌĞŚĞŶƐŝǀ Ğ�ĂŶĚ�ĐŽŚĞƐŝǀ Ğ�ŝŶƐƚƌƵĐƟŽŶĂů�ŵĂƉƐ͕ �ƐƚƌĂƚĞŐŝĞƐ͕ �

ĂŶĚ�ƉƌŽƚŽĐŽůƐ�ƚŚĂƚ�ƐƚƌĞŶŐƚŚĞŶ�ƚĞĂĐŚĞƌ�ƉƌĂĐƟĐĞƐ�ĂŶĚ�ŝŶĐƌĞĂƐĞ�ƐƚƵĚĞŶƚƐ͛ �ĂĐŚŝĞǀ ĞŵĞŶƚ�ŽƵƚĐŽŵĞƐ.

4. Intensive support for Bilingual and ENL teachers Teachers are receiving intensive curriculum development support aligned to the ĂĚĂƉƟon of core curriculum units,

learning ways to infuse learning scaffolds, the use of Ěŝī ĞƌĞŶƟĂƚĞĚ�ŵĂƚĞƌŝĂůƐ͕ �ĂŶĚ�ƐƚƌĂƚĞŐŝĞƐ�ƚŚĂƚ�ďƵŝůĚ�ĂĐĂĚĞŵŝĐ�

ǀ ŽĐĂďƵůĂƌǇ�ĂŶĚ�ůĂŶŐƵĂŐĞ�ŽďũĞĐƟǀ ĞƐ�ŝŶƚŽ�ƚŚĞŝƌ�ĚĂŝůǇŝŶƐƚƌƵĐƟŽŶ͘ ��/Ŷ�ĂĚĚŝƟŽŶ͕ �the school has increased the number of co-

teaching (ENL and core curriculum teachers) courses for English language learners. Those teachers are currently

receiving focused professional development aligned to strategies for co-teaching and using data to address students’

needs. The impact of this work will result in increased student performance on Regents exams, class performance, and

ŝŶĐƌĞĂƐĞĚ�ŐƌĂĚƵĂƟŽŶ�ƌĂƚĞƐ�ĨŽƌ��ŶŐůŝƐŚ�ůĂŶŐƵĂŐĞ�ůĞĂƌŶĞƌƐ.

5. Leadership Development and Support School leadership coaching will be provided by a Master Principal and School Turnaround Leader. The leadership

coaching planned is to assist the school leaders’ norming of ŽďƐĞƌǀ ĂƟŽŶs of ŝŶƐƚƌƵĐƟŽŶĂů�ƉƌĂĐƟĐĞƐ�ĂŶĚ�ƚŚĞ�ĂĐƟŽŶĂďůĞ�

ĨĞĞĚďĂĐŬ�ƉƌŽǀ ŝĚĞĚ�ƚŽ�ƚĞĂĐŚĞƌƐ�ĂŶĚ�ŽƚŚĞƌ�ƐƚĂī �ŵĞŵďĞƌƐ͘ ��dŚŝƐ�ǁ ŽƌŬ�ǁ ŝůů�ďĞ�ĐŽŶĚƵĐƚĞĚ�ďǇ�ǁ ĂůŬƚŚƌŽƵŐŚƐ�ĂŶĚ�ƚŚĞ�ĐŽŶƟŶƵĞĚ�

ƵƐĞ�ĂŶĚ�ƚƌĂĐŬŝŶŐ�ŽĨ�ĨŽƌŵĂů�ĂŶĚ�ŝŶĨŽƌŵĂů�ŽďƐĞƌǀ ĂƟŽŶ�ĚĂƚĂ�ƚŽ�ĐƌĞĂƚĞ�ƚƌĞŶĚƐ�ƚŚĂƚ�ŝŶĚŝĐĂƚĞ�ƚŚĞ�ŶĞed for coaching and

supervisory supports. &ŽĐƵƐ�ŽŶ�ĚĞǀ ĞůŽƉĞĚ�ůĞƐƐŽŶ�ƉůĂŶƐ�ĂŶĚ�ŝŵƉůĞŵĞŶƚĂƟŽŶ�;�ůĂƐƐƌŽŽŵ�KďƐĞƌǀ ĂƟŽŶƐͿ�ǁ ŝůů�ĚĞŵŽŶƐƚƌĂƚĞ�

ƵƐĞ�ŽĨ�ĐŽŵŵŽŶ�ĐŽƌĞ�ƐƚĂŶĚĂƌĚƐ͘ ��ƵƌŝŶŐ�ĐůĂƐƐƌŽŽŵ�ŽďƐĞƌǀ ĂƟŽŶ�ĂŶĚ�ƚĞĂĐŚĞƌƐ�ƐƵďŵŝƐƐŝŽŶ�ŽĨ�ůĞƐƐŽŶ�ƉůĂŶƐ͕ �ĂĚŵŝŶŝƐƚƌĂƚŽƌƐ�

will oďƐĞƌǀ Ğ�ƚŚĞ�ŝŶĐŽƌƉŽƌĂƟŽŶ�ŽĨ�ƌŝŐŽƌŽƵƐ�ĂŶĚ�Ěŝī ĞƌĞŶƟĂƚĞ�ƚĂƐŬƐ�ƚŚĂƚ�ĐŚĂůůĞŶŐĞ�ƐƚƵĚĞŶƚƐ͛ �ŵĞƚĂĐŽŐŶŝƟǀ Ğ�ƐŬŝůůƐ͘ �Y ƵĂůŝƚĂƟǀ Ğ�

feedback to teachers ĂŶĚ�KďƐĞƌǀ ĂƟŽŶ�ŽĨ�ƐƚƌĂƚĞŐŝĞƐ�ďĞŝŶŐ�ŝŵƉůĞŵĞŶƚĞĚ�ŝŶ�ĂŶĚ�ŽƵƚ�ŽĨ�ƚŚĞ�ĐůĂƐƐƌŽŽŵ͘ �

6. �ŽĂůŝƟŽŶ�ŽĨ�WĂƌƚŶĞƌƐŚŝƉƐ The school currently has maintained the same partnerships and supports, as the supports provided have proven to be

ƐƵĐĐĞƐƐĨƵů͕�ĂƐ�ŝŶĚŝĐĂƚĞĚ�ďǇ�ƚŚĞ�ĚĂƚĂ�ŶŽƚĞĚ�ŝŶ�ƐĞĐƟŽŶƐ�/�ĂŶĚ�//͘��dŚĞ�ƐĐŚŽŽů�ǁ ŝůů�ĐŽŶƟŶƵĞ�ƚŽ�ĐŽŶĚƵĐƚ�ŵŽŶƚŚůǇ�ŵĞĞƟŶŐƐ�ǁ ŝƚŚ�

ƌĞƉƌĞƐĞŶƚĂƟǀ ĞƐ�ŽĨ�Ăůů�ŽƌŐĂŶŝǌĂƟŽŶƐ�ĂŶĚ�ƉƌŽǀ ŝĚĞ�ƌĞŐƵůĂƌ�ƌĞƉŽƌƚƐ�ƚŽ�ƚŚĞ�ǁ ŚŽůĞ�ƐĐŚŽŽů�ĐŽŵŵƵŶŝƚǇ�ĂŶĚ��ŽŵŵƵŶŝƚǇ�

�ŶŐĂŐĞŵĞŶƚ�dĞĂŵ͘ �dŚƵƐ�ĨĂƌ͕�ƚǁ Ž�ƉĂƌƚŶĞƌƐŚŝƉ�ŵĞĞƟŶŐƐ�ŚĂǀ Ğ�ƚĂŬĞŶ�ƉůĂĐĞ�ŝŶ�ƚŚĞ�ƐĐŚŽŽů͘�
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Green Expected results for this phase of the project are fully met, work is on
budgeƚ ͕ �ĂŶĚ�ƚŚĞ�ƐĐŚŽŽů�ŝƐ�ĨƵůůǇ�ŝŵƉůĞŵĞŶƟŶŐ�ƚŚŝƐ�ƐƚƌĂƚĞŐǇwith impact.

Yellow ^ŽŵĞ�ďĂƌƌŝĞƌƐ�ƚŽ�ŝŵƉůĞŵĞŶƚĂƟŽn / outcomes / spending exist; with
ĂĚĂƉƚĂƟŽŶͬ ĐŽƌƌĞĐƟŽŶ�ƐĐŚŽŽů�ǁ ŝůů�ďĞ�ĂďůĞ�ƚŽ�ĂĐŚŝĞǀ Ğ�ĚĞƐŝƌĞĚ�ƌĞƐƵůƚƐ͘

Red D ĂũŽƌ� ďĂƌƌŝĞƌƐ� ƚŽ� ŝŵƉůĞŵĞŶƚĂƟŽŶ� ͬ � outcomes / spending
encountered; results are at-risk of not being realized; major strategy
adjustment is required.

Part IV – Community Engagement Team and Receivership Powers

Community Engagement Team (CET)
Describe ƚŚĞ�ƚǇƉĞ͕�ŶĂƚƵƌĞ͕�ĨƌĞƋƵĞŶĐǇ�ĂŶĚ�ŽƵƚĐŽŵĞƐ�ŽĨ�ŵĞĞƟŶŐƐ�conducted this quarter by the CET. Describe the same for sub-ĐŽŵŵŝƩ ĞĞs.  Describe specific outcomes of the CET plan ŝŵƉůĞŵĞŶƚĂƟŽŶ;
school support provided; ĂŶĚ�ĚŝƐƐĞŵŝŶĂƟŽŶ�ŽĨ�ŝŶĨŽƌŵĂƟŽŶ to whom and for what purpose. If the 17-18 CET plan and/or the 17-ϭϴ���d�ŵĞŵďĞƌƐŚŝƉ�ĐŚĂŶŐĞĚ͕ �ƉůĞĂƐĞ�ĂƩ ĂĐŚ�ĐŽƉŝĞƐ of those updated
documents to this report.

Status
(R/Y/G)

Analysis/Report Out

Green

dŚĞ��ŽŵŵƵŶŝƚǇ��ŶŐĂŐĞŵĞŶƚ�dĞĂŵ�ŚĂƐ�ŵĞƚ�ƐĞǀ ĞƌĂů�ƟŵĞƐ͕ �ƚŚƵƐ�ĨĂƌ͘��ůƚŚŽƵŐŚ�ƚŚĞ�ŵĞĞƟŶŐƐ�ĂƌĞ�ŐĞŶĞƌĂůůǇ�ƐĐŚĞĚƵůĞĚ�ƚŽ�ŽĐĐƵƌ�ƚŚĞ�ƚŚŝƌĚ�dŚƵƌƐĚĂǇ�ŽĨ�ƚŚĞ�ŵŽŶƚŚ ͕ �ƚŚĞǇ�ĂůƐŽ�ƚĂŬĞ�ƉůĂĐĞ�ŽŶ�
weekdays, when necessary. The team has met September 17th and 21st, October 19th, December 20th, and January 24th. �ƵƌŝŶŐ�ƚŚĞƐĞ�ŵĞĞƟŶŐƐ͕ �ƚŚĞ�ƚĞĂŵ�ĚŝƐĐƵƐƐĞĚ�ƚŚĞ�ZĞĐĞŝǀ Ğƌ͛Ɛ�ƉůĂŶƐ�
for improving the ŚŝŐŚ�ƐĐŚŽŽů͕�ƉĂƌƟĐƵůĂƌůǇ�ŝŶ�ƚŚĞ�ĂƌĞĂ�ŽĨ�ƐĐŚŽŽů�ƐĂĨĞƚǇ͘��/Ŷ�ĂĚĚŝƟŽŶ͕ �ƚŚĞ�ŵĞĞƟŶŐƐ�ŚĂǀ Ğ�ĞŶĂďůĞĚ�ƚŚĞ���d�ƚŽ�ůĞĂƌŶ�ĂŶĚ�ĚŝƐĐƵƐƐ�ƚŚĞ�ĚƵƟĞƐ�ŽĨ the Commissioner’s appointed
�ŝƐƟŶŐƵŝƐŚĞĚ��ĚƵĐĂƚŽƌ͘��K ƚŚĞƌ�ĂƌĞĂƐ�ŽĨ�ĨŽĐƵƐ�ĨŽƌ�ƚŚĞ�ŐƌŽƵƉ�ŚĂƐ�ďĞĞŶ�ƚŚĞ�ƉƌŽĨĞƐƐŝŽŶĂů�ĚĞǀ ĞůŽƉŵĞŶƚ�ƉůĂŶ�ĨŽƌ�ƚŚĞ�ƐĐŚŽŽů͕�ĂƐ�ǁ Ğůl as, ĂĐĂĚĞŵŝĐ�ĐƵƌƌŝĐƵůƵŵ�ĂŶĚ�ŝŶƐƚƌƵĐƟŽŶ͘ The CET was
ĞǆƚƌĞŵĞůǇ�ĚŝƐƐĂƟƐĮ ĞĚ�ǁ ŝƚŚ�ƚŚĞ�ŝŶĞǆƉĞƌŝĞŶĐĞ�ĞǆŚŝďŝƚĞĚ�ďǇ�ƚŚĞ�ŝŶƚĞƌŝŵ�ƉƌŝŶĐŝƉĂů�ĂƉƉŽŝŶƚĞĚ�̂ ŝŶĐĞ�̂ ĞƉƚ�ϮϬϭϳ ͘ �D ĞŵďĞƌƐ�ŽĨ�ƚŚĞ���d felt there should be a minimum requirement set by the
State Ed Department for principals as well as Superintendents of ZĞĐĞŝǀ ĞƌƐŚŝƉ�ƐĐŚŽŽůƐ͘ ��ŽŵŵƵŶŝĐĂƟŽŶ�ǁ ĂƐ�ŝŶ-Ğī ĞĐƟǀ Ğ�ĂŶĚ�ƚŚĞ�ƐĂĨĞƚǇ�ŽĨ�ƚŚĞ�ƐƚƵĚĞŶƚƐ�ǁ ĂƐ�ĚŝƌĞĐƚůǇ�ŝŵƉĂĐƚĞĚ�ďǇ�ƚŚĞ�
inexperienced leadership at the high school.

Powers of the Receiver
Describe the use of the School Receiver’s powers (pursuant to CR §100.19) ĚƵƌŝŶŐ�ƚŚŝƐ�ƌĞƉŽƌƟŶŐ�ƉĞƌŝŽĚ. Discuss the goal of each power and its expected impact.

Status
(R/Y/G)

Analysis/Report Out

Green
In the past few ǁ ĞĞŬƐ͕ �ƚŚĞ�ZĞĐĞŝǀ Ğƌ�ŚĂƐ�ƐŚŝŌĞĚ�ĨƌŽŵ��ƌ͘�t ĂƌŽŶŬĞƌ�ƚŽ �ĐƟŶŐ�̂ ƵƉĞƌŝŶƚĞŶĚĞŶƚ�Regina Armstrong. Earlier this school year, Receiver Waronker, his designee, and the
�ŝƐƟŶŐƵŝƐŚ��ĚƵĐĂƚŽƌ�met with community members, staff members, and the school leaders.  Following those ŵĞĞƟŶŐs with Receiver Waronker, the newly appointed principal and staff 
members of Hempstead High School worked on ĐƌĞĂƟŶŐand ŝŵƉůĞŵĞŶƟng a professional development plan to expedite student achievement and address disciplinary issues. Currently,
Receiver Armstrong ĂŶĚ�ƚŚĞ��ŝƐƟŶŐƵŝƐŚĞĚ�Educator are working steadfastly ƚŽ�ƚƌĂŶƐŝƟŽŶ�ƚŚĞ�ĚŝƐƚƌŝĐƚ�ƚŽ�ŶĞǁ �ůĞĂĚĞƌƐŚŝƉ�ǁ ŚŝůĞ�ƌĞǀ ŝĞǁ ŝŶŐ�ĂŶĚ�Į ŶĞ-ƚƵŶŝŶŐ�ƉƌĂĐƟĐĞƐ�ďĞŝŶŐ�ĞŵƉůŽǇĞĚ�Ăƚ�ƚŚĞ�
school by ensuring supports are appropriately aligned to the school’s needs and close oversight exist in the school on a daily-basis. On January 17, 2018, Receiver Armstrong along with
ƚŚĞ�̂ ĐŚŽŽů��ŽĂƌĚ�ǀ ŽƚĞĚ�ƚŽ�ĂĐĐĞƉƚ�ƚŚĞ�Į ŶĚŝŶŐƐ�ŶŽƚĞĚ�ŝŶ�ƚŚĞ��ŝƐƟŶŐƵŝƐŚĞĚ��ĚƵĐĂƚŽƌ͛Ɛ�ƌĞƉŽƌƚ�ĂŶĚ�ƚŽŽŬ�ŝŵŵĞĚŝĂƚĞ�ĂĐƟŽŶ�ƚŽ�ĂĚĚƌĞss the state of Hempstead High School by reassigning the
newly hired interim principal Kenneth Klein and re-ŝŶƐƚĂƟŶŐ�ƚŚĞ�ĨŽƌŵĞƌ�ƉƌŝŶĐŝƉĂů͕�̂ ƚĞƉŚĞŶ�̂ ƚƌĂĐŚĂŶ͘ ���ĐƟŶŐ�̂ ƵƉĞƌŝŶƚĞŶĚĞŶƚ�ZĞŐŝŶĂ��ƌŵƐƚƌŽŶŐ�ŚĂƐ�ĚŽŶĞ�ƚŚƌĞĞ�ƚŚŝŶŐƐ�ĚƵƌŝŶŐ�ƚŚŝƐ�ƋƵĂƌƚĞƌ͗�
reinstated the experienced principal Dr. Stephen Strachan, designated the SĐŚŽŽů�/ŵƉůĞŵĞŶƚĂƟŽŶ�D ĂŶĂŐĞƌ͕�ZĞŝŶĂ�:Žǀ ŝŶ�ƚŽ�ĐŽŵƉůĞƚĞ�ĂŶĚ�Žǀ ĞƌƐĞĞ�ƚŚĞ��ŽŵŵƵŶŝƚǇ�̂ ĐŚŽŽůƐ�ŐƌĂŶƚ�ĂŶĚ�Őŝǀ ĞŶ�
direct authority to the building principals over their staff.  

Green Expected results for this phase of the project are fully met,
ǁ ŽƌŬ�ŝƐ�ŽŶ�ďƵĚŐĞƚ͕ �ĂŶĚ�ƚŚĞ�ƐĐŚŽŽů�ŝƐ�ĨƵůůǇ�ŝŵƉůĞŵĞŶƟŶŐ�ƚŚŝƐ�
strategy with impact.

Yellow ^ŽŵĞ�ďĂƌƌŝĞƌƐ�ƚŽ�ŝŵƉůĞŵĞŶƚĂƟŽn / outcomes / spending exist; with
ĂĚĂƉƚĂƟŽŶͬ ĐŽƌƌĞĐƟŽŶ�ƐĐŚŽŽů�ǁ ŝůů�ďĞ�ĂďůĞ�ƚŽ�ĂĐŚŝĞǀ Ğ�ĚĞƐŝƌĞĚ�ƌĞƐƵůƚƐ͘

Red Major barriers to imƉůĞŵĞŶƚĂƟŽŶ� ͬ � ŽƵƚĐŽŵĞƐ� ͬ � ƐƉĞŶĚŝŶŐ�
encountered; results are at-risk of not being realized; major
strategy adjustment is required.
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Part V – Community Schools Grant (CSG)
(This section needs to be completed by every Receivership school that has applied to receive CSG funds during the 8/1/17 – 6/30/18 budget period.)

Community Schools Grant (CSG)
�Ɛ�ƉĞƌ��Z�ΑϭϬϬ͘ϭϵ ͕ �ZĞĐĞŝǀ ĞƌƐŚŝƉ�ƐĐŚŽŽůƐ�ƌĞĐĞŝǀ ŝŶŐ��^' �ĨƵŶĚƐ�ǁ ŝůů�ƐƵďŵŝƚ�ƋƵĂƌƚĞƌůǇ�ǁ ƌŝƩ ĞŶ�ƌĞƉŽƌƚƐ�ƚŽ�ƚŚĞ��ŽŵŵŝƐƐŝŽŶĞƌ�ĐŽŶƚĂŝŶŝŶŐ�ƐƉĞĐŝĮ Đ�ŝŶĨŽƌŵĂƟŽŶ�ĂďŽƵƚ�ƚŚĞ�ƉƌŽŐƌĞƐƐ�ŽĨ�ƚŚĞ�ƉůĂŶŶŝŶŐ͕�ŝŵƉůĞŵĞŶƚĂƟŽŶ͕ �
ĂŶĚ�ŽƉĞƌĂƟŽŶƐ�ŽĨ�ƚŚĞ��^' �ĂŶĚ�ƚŚĞ�ƌĞƋƵŝƌĞŵĞŶƚƐ�ŽĨ�ƚŚĞ�ƌĞŐƵůĂƟŽŶƐ͘ �

ZĞƋƵŝƌĞĚ��ĐƟǀ ŝƟĞƐ WƌŽǀ ŝĚĞ�ƵƉĚĂƚĞƐ�ƚŽ�ĞĂĐŚ�ĂĐƟǀ ŝƚǇ�ǁ ŝƚŚ�ƌĞŐĂƌĚ�ƚŽ�ŝƚƐ�ƉůĂŶŶŝŶŐ͕�ŝŵƉůĞŵĞŶƚĂƟŽŶ͕ �Žƌ�ŽƉĞƌĂƟŽŶƐ͘

Community-Wide Needs Assessment (if one is being conducted in 17-18) The school plans to conduct a school-wide needs assessment with the staff during the 2017-18 school year; 
however, the assessment has not taken place.

dŽ�ĞŶƐƵƌĞ�ƐƵďƐƚĂŶƟĂů�ƉĂƌĞŶƚ͕ �ƚĞĂĐŚĞƌ͕�ĂŶĚ�ĐŽŵŵƵŶŝƚǇ�ĞŶŐĂŐĞŵĞŶƚ at this school,
ƉƌŽǀ ŝĚĞ�ƐƉĞĐŝĮ Đ�ĚĞƚĂŝůƐ�ĂďŽƵƚ�ƚŚĞƐĞ�ƚŚƌĞĞ�ĂƌĞĂƐ�ĨŽƌ�ƚŚŝƐ�ƌĞƉŽƌƟŶŐ�ƉĞƌŝŽĚ͗

1. ƉƵďůŝĐ�ŵĞĞƟŶŐƐ�ŚĞůĚ�ǁ ŝƚŚ�ƉĂƌĞŶƚƐ͕ �ƚĞĂĐŚĞƌƐ͕ �ĂŶĚ�ĐŽŵŵƵŶŝƚǇ�ŵĞŵďĞƌƐ�ƚŽ�
ƉƌŽǀ ŝĚĞ�ŝŶĨŽƌŵĂƟŽŶ�ĂŶĚ�ƐŽůŝĐŝƚ�ŝŶƉƵƚ�;�Z�§100.19: held at least quarterly
during the school year)

dŚƵƐ�ĨĂƌ͕�ƚŚĞ�ƐĐŚŽŽů�ŚĂƐ�ŚĞůĚ�Ă�ŵĞĞƟŶŐ�ǁ ŝƚŚ�ƉĂƌĞŶƚƐ�ƚŽ�ĚŝƐĐƵƐƐ�ƚŚĞ��ŽŵŵƵŶŝƚǇ�̂ ĐŚŽŽůƐ�' ƌĂŶƚ�;�^' Ϳ͘��/Ŷ�ĂĚĚŝƟŽŶ͕ �
ŵĞŵďĞƌƐ�ŽĨ�ƚŚĞ���d�ĂƩ ĞŶĚĞĚ�ƚŚĞ��ŽŵŵƵŶŝƚǇ�̂ ĐŚŽŽůƐ��ŽŶĨĞƌĞŶĐĞ�ŝŶ�October 2017. dŚĞ�ƐĐŚŽŽů�ƉůĂŶƐ�ƚŽ�ĐŽŶƟŶƵĞ�ƚŽ�
ŚŽůĚ�ƌĞŐƵůĂƌ�ŵĞĞƟŶŐƐ�ǁ ŝƚŚ�ƚŚĞ�Ɛchool community and discuss the progress towards the CSG goals with the CET.

2. ǁ ƌŝƩ ĞŶ�ŶŽƟĐĞƐ�ĂŶĚ�ĐŽŵŵƵŶŝĐĂƟŽŶƐ�ƉƌŽǀ ŝĚĞĚ�ƚŽ�ƉĂƌĞŶƚƐ͕ �ƚĞĂĐŚĞƌƐ͕ �ŽƚŚĞƌ�
ƐĐŚŽŽů�ƉĞƌƐŽŶŶĞů͕�ĂŶĚ�ĐŽŵŵƵŶŝƚǇ�ŵĞŵďĞƌƐ�;ĞŵĂŝůƐ͕ �ƉŽƐƟŶŐƐ͕ �ƚƌĂŶƐůĂƚĞĚ�
ŝŶƚŽ�ƌĞĐŝƉŝĞŶƚƐ͛ �ŶĂƟǀ Ğ�ůĂŶŐƵĂŐĞͿ

NoƟĐĞƐ�ŚĂǀ Ğ�ďĞĞŶ�ƐĞŶƚ�ƚŽ�ƚŚĞ�ĐŽŵŵƵŶŝƚǇ�ǀ ŝĂ�ŶĞǁ ƐůĞƩ ĞƌƐ͕ �ƌŽďŽ-ĐĂůůƐ͕ �ƉƵďůŝĐ�ƐĐŚŽŽů�ďŽĂƌĚ�ŵĞĞƟŶŐƐ͕ �ĂŶĚ�ŵĞĞƟŶŐƐ�
with the school community, including staff members.     

3. parents, teachers, and community members’ access to Community School
Site Coordinator and ^ƚĞĞƌŝŶŐ��ŽŵŵŝƩ ĞĞ

The school leader ĂŶĚ�>ĞĂĚ��ŐĞŶĐǇ�:ŽŚŶ�, ŽƉŬŝŶƐ�ŚĂƐ�ŝĚĞŶƟĮ ĞĚ�Ă�Community School Site Coordinator to facilitate
ƚŚĞ�̂ ƚĞĞƌŝŶŐ��ŽŵŵŝƩ ĞĞ�ĂŶĚ�ĞŶƐƵƌĞ�ƚŚĂƚ�ƉƌŽŐƌĞƐƐ�ŝƐ�ďĞŝŶŐ�ŵĂĚĞ�ƚŽ�ƐƵĐĐĞƐƐĨƵůůǇ�ŵĞĞƚ�ƚŚĞ�ĂƉƉƌŽǀ ĞĚ�ŐŽĂůƐ�ŝŶ�ƚŚĞ�ƉůĂŶ͘

Steering �ŽŵŵŝƩ ĞĞ�;ĐŚĂůůĞŶŐĞƐ͕ �ŵĞĞƟŶŐƐ�ŚĞůĚ͕ �ĂĐĐŽŵƉůŝƐŚŵĞŶƚƐͿ dŚƵƐ�ĨĂƌ͕�ƚŚĞ�̂ ƚĞĞƌŝŶŐ��ŽŵŵŝƩ ĞĞ�ŚĂƐ�ďĞĞŶ�ĨŽĐƵƐĞĚ�ŽŶ�ĐƌĞĂƟŶŐ�ƚŚĞ��^' �ŝŵƉůĞŵĞŶƚĂƟŽŶ�ƉůĂŶ�ƚŽ�E z^���ĨŽƌ�
approval. To this end, on-ŐŽŝŶŐ�ŵĞĞƟŶŐƐ�ŚĂǀ Ğ�ĨŽĐƵƐĞĚ�ŽŶ�ŝŶǀ ĞƐƟŐĂƟŶŐ�ƚŚĞ�ƐĐŚŽŽů͛Ɛ�ŶĞĞĚƐ�ĂŶĚ�ƐĞcuring the best
services to address those needs.

Feeder School Services (specific services offered and impact) Hempstead High School has commenced working with Alverta B. Gray Schultz Middle School to create greater 
ĐŽŶƟŶƵŝƚǇ�ĂĐƌŽƐƐ�ƚŚĞ�ŝŶƐƚƌƵĐƟŽŶĂů�ƉƌĂĐƟĐĞƐ�ĂŶĚ�ƐƚƵĚĞŶƚƐ͛ �ƐƵƉƉŽƌƚ�ƐĞƌǀ ŝĐĞƐ͘

Community School Site Coordinator (accomplishments and challenges) Despite challenges, our Community SchoŽůƐ�' ƌĂŶƚ�ĂƉƉůŝĐĂƟŽŶ�ǁ ĂƐ finally approved on February 2nd 2018, no 
accomplishments can be reported yet.

WƌŽŐƌĂŵŵĂƟĐ��ŽƐƚƐ�;ĂĐĐŽŵƉůŝƐŚŵĞŶƚƐ�ĂŶĚ�ĐŚĂůůĞŶŐĞƐ�ďĂƐĞĚ�ŽŶ�ƚŚĞ�ĂƉƉƌŽǀ ĞĚ�
ĂĐƟǀ ŝƟĞƐ�ŽŶ�ƚŚĞ��Ʃ ĂĐŚŵĞŶƚ���ƐĐŚŽŽů�ƉůĂŶͿ

Despite challenges, our CommunitǇ�̂ ĐŚŽŽůƐ�' ƌĂŶƚ�ĂƉƉůŝĐĂƟŽŶ�ǁ ĂƐ finally approved on February 2nd 2018, no 
accomplishments can be reported yet.

Capital Cost Project(s) (accomplishments and challenges based on the approved
ĂĐƟǀ ŝƟĞƐ�ŽŶ�ƚŚĞ��Ʃ ĂĐŚŵĞŶƚ���ƐĐŚŽŽů�ƉůĂŶͿ

Despite challenges, oƵƌ��ŽŵŵƵŶŝƚǇ�̂ ĐŚŽŽůƐ�' ƌĂŶƚ�ĂƉƉůŝĐĂƟŽŶ�ǁ ĂƐ finally approved on February 2nd 2018, no 
accomplishments can be reported yet.
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Green Expected results for this phase of the project are fully met,
ǁ ŽƌŬ�ŝƐ�ŽŶ�ďƵĚŐĞƚ͕ �ĂŶĚ�ƚŚĞ�ƐĐŚŽŽů�ŝƐ�ĨƵůůǇ�ŝŵƉůĞŵĞŶƟŶŐ�ƚŚŝƐ�
strategy with impact.

Yellow ^ŽŵĞ�ďĂƌƌŝĞƌƐ�ƚŽ�ŝŵƉůĞŵĞŶƚĂƟŽn / outcomes / spending exist; with
ĂĚĂƉƚĂƟŽŶͬ ĐŽƌƌĞĐƟŽŶ�ƐĐŚŽŽů�ǁ ŝůů�ďĞ�ĂďůĞ�ƚŽ�ĂĐŚŝĞǀ Ğ�ĚĞƐŝƌĞĚ�ƌĞƐƵůƚƐ͘

Red D ĂũŽƌ� ďĂƌƌŝĞƌƐ� ƚŽ� ŝŵƉůĞŵĞŶƚĂƟŽŶ� ͬ � ŽƵƚĐŽŵĞƐ� ͬ � ƐƉĞŶĚŝŶŐ�
encountered; results are at-risk of not being realized; major
strategy adjustment is required.

Part VI – Budget
(This section should be completed by all schools funded by the Persistently Struggling Schools Grant (PSSG), the School Improvement Grant (SIG), and the Community Schools Grant (CSG). Add rows
as needed.)

Budget Analysis

/ĚĞŶƟĨǇ�ƚŚĞ�ŐƌĂŶƚ͘ Status(R/Y/G) If expenditures from the approved 17-18 FS-10 are on target, describe their impact. If there are challengeƐ�ĚĞƐĐƌŝďĞ�ƚŚĞ�ĐŽƵƌƐĞ�ĐŽƌƌĞĐƟŽŶ�ƚŽ�ďĞ�
put in place for Quarter 3.

PSSG: Purchase orders have been created for all approved vendors and services, all services have commenced for the Lead Agency, professional

ĚĞǀ ĞůŽƉŵĞŶƚ͕ �ƐƚƵĚĞŶƚ�ƐĞƌǀ ŝĐĞƐ�ĂŶĚ�ƚƌĂĚĞƐ�ƉƌŽŐƌĂŵ�ŝŶƐƚƌƵĐƟŽŶ͕ �ƉĂǇŵĞŶƚƐ�ŚĂǀ Ğ�ďĞŐƵŶ�ŝŶ�ƌĞƐƉŽŶƐĞ�ƚŽ�ƐƵďŵŝƩ ĞĚ�ŝŶǀ ŽŝĐĞƐ͘ �Challenges in the

business office have persisted; there is significant difficulty in processing payments ƟŵĞůǇ͘

SIG: ϭ�̂ ĐŚŽŽů�/ŵƉůĞŵĞŶƚĂƟŽŶ�D ĂŶĂŐĞƌ�ĂŶĚ�ϭ��ŽůůĞŐĞ�ĂŶĚ��ĂƌĞĞƌ��ŽƵŶƐĞůŽƌ�ďŽƚŚ�are appropriately staffed. Textbooks have been purchased in Code 

45. Purchase orders have been generated for Code 40. Yet payments have not been made; ŝŶǀ ŽŝĐĞƐ�ŚĂǀ Ğ�ďĞĞŶ�ƐƵďŵŝƩ ĞĚ͕ �services have started

at SUNY Farmingdale, courses have begun. Challenges in the business office have persisted; there is significant difficulty in processing payments 

ƟŵĞůǇ͘

CSG: Despite challenges, our Community SchoolƐ�' ƌĂŶƚ�ĂƉƉůŝĐĂƟŽŶ�ǁ ĂƐ finally approved ŽŶ�&ĞďƌƵĂƌǇ�ϮŶĚ�ϮϬϭϴ͘�WƌŽŐƌĂŵŵĂƟĐ�ĐŽƐƚƐ�ŚĂǀ Ğ�ŶŽƚ�ǇĞƚ�ďĞĞŶ�

ĂƩ ƌŝďƵƚĞĚ�ƚŽ�ƚŚĞ�ĂƉƉƌŽǀ ĞĚ�ďƵĚŐĞƚ

Part VII: Best Practices (Optional)

Best Practices
dŚĞ�EĞǁ �zŽƌŬ�̂ ƚĂƚĞ��ĚƵĐĂƟŽŶ��ĞƉĂƌƚŵĞŶƚ�ƌĞĐŽŐŶŝǌĞƐ�ƚŚĞ�ŝŵƉŽƌƚĂŶĐĞ�ŽĨ�ƐŚĂƌŝŶŐ�ďĞƐƚ�ƉƌĂĐƟĐĞƐ�within schools and districts. Please take this opportunity to share one or more ďĞƐƚ�ƉƌĂĐƟĐĞƐ�
currently being implemented in the school. /ƚ�ŝƐ�ƚŚĞ�ŝŶƚĞŶƟŽŶ�ŽĨ�ƚhe Department to share ƚŚĞƐĞ�ďĞƐƚ�ƉƌĂĐƟĐĞƐwith schools and districts in Receivership.
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>ŝƐƚ�ƚŚĞ�ďĞƐƚ�ƉƌĂĐƟĐĞ�ĐƵƌƌĞŶƚůǇ�ďĞŝŶŐ�ŝŵƉůĞŵĞŶƚĞĚ�ŝŶ�ƚŚĞ�ƐĐŚŽŽů͘ Describe the significant improvements in student performance, ŝŶƐƚƌƵĐƟŽŶĂů�ƉƌĂĐƟĐĞ͕�ƐƚƵĚĞŶƚͬ ĨĂŵŝůǇ�
engagement, and/or school climate that the ďĞƐƚ�ƉƌĂĐƟĐĞ�has had. Discuss the analysis of data/evidence to
determine the impact. Describe the ƉŽƐƐŝďŝůŝƚǇ�ŽĨ�ƌĞƉůŝĐĂƟŽŶ�ŝŶ�ŽƚŚĞƌ�ƐĐŚŽŽůƐ͘

1.

2.

3.

Part VIII – Assurance and Attestation


